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The Early Detection and Cultivation Mechanism
of Gifted Students in the Netherlands

FANG Fang ZHONG Bing-lin

(Faculty of Education s Beijing Normal University, Beijing, 100875)

Abstract: Education in the Netherlands has a highly layered system. The policy evolution of gifted
education in the Netherlands has undergone three stages: the initial, exploration, and innovation peri-
ods. Based on the Cartel-Horn-Carroll theory and the relevant concepts of the cross-battery assessment
approach, the Netherlands mainly uses intelligence tests, non-verbal ability tests, and creativity tests
as the identification tools in the early detection and selection of gifted students. At the same time, it
considers the nomination from teachers, parents, guardians, peers, and students as another effective
channel for identifying talented students. The Netherlands mainly adopts two types of placement for
gifted students, isolation and integration, and two types of cultivation, acceleration and enrichment.
Experiences from the Netherlands early detection and cultivation mechanism of gifted children include:
carrying out the new concept of gifted education and paying attention to the potential gifted students,
moving from isolation to integration in terms of placement, combining the ideas of convergent differen-
tiation and divergent differentiation in the cultivation, and conducting evidence-based teaching for gifted
children to ensure the long-term effectiveness of education.

Key words: The Netherlands; gifted students; early detection; cultivation mechanism

Linking Local and Global: A Pathway of Knowledge
Cultivation for China’s Global Governance Talents
——A Study Based on the Practice of Cultivating Global
Development Governance Talents of China Agricultural University

ZHANG Yue XU Xiuli LI Xiao-yun

(College of Humanities and Development Studies, China Agricultural University, Beijing, 100091)

Abstract;: A major challenge facing China’s cultivation of global governance talents at the knowl-
edge level is how to effectively theorize and integrate the Chinese experience into global knowledge to
contribute Chinese solutions to global challenges. The U. S. -originated model of global governance tal-

“regional issue ex-

ent cultivation, which emphasizes the development from “foreign language elite” to
perts” to “global competence”, takes “global knowledge” as its core element. In comparison, the Chi-
nese model understands the professional knowledge of global governance talents from another perspec-
tive and approach, focusing on linking local and global knowledge, which requires a deep understanding
of China’s development experience and an open horizon with a global vision. China Agricultural Univer-
sity has explored a new model of dual-track practical education linking local and global in the past dec
ade. This model originates from the changes in China’s position in global development governance ex-
perienced by a group of cutting-edge development researchers from the 1980s to the early 21st century
when they began to go global. It also brings about the generation of independent knowledge production
and consciousness of talent training. Based on the China Agricultural University case, this paper analy-
zes the “local-global” dual-track practical talent training model that runs through classroom and practi-
cal learning. It pointed out that the cultivation of China’s global governance talents should consist of
two aspects of “Chinese practice”and “global vision” and focus on the link between local and global
knowledge to explore the global South’s contribution to global governance.
Key words: global governance; knowledge production; talents cultivation



